U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [X] Title | [] Charter [XY1agnet [] Choice

Name of Principal Mr. John Reynolds
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Jefferson Science Magnet Sthoo
(As it should appear in the official records)

School Mailing Address 75 Van Buren Avenue
(If address is P.O. Box, also include street addyes

City Norwalk State CT Zip Code+4 (9 digits tota0685(-330¢
County__ Fairfield Count, State School Code Numb«_103071.
Telephone203-89¢-287( Fax_203-899-2874

Web site/URL__http://portal.norwalkps.or E-mail _reynoldsj@norwalkps.o

Twitter Handle Facebook Page Google+

YouTube/URL Blog Other Social Media Link

| have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderDr. Manuel River E-mail: rivera@norwalkps.org

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name Norwalk School District Tel. 203-88000
I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Attorney Michael Lyons, Gietison
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 12 Elementgfools (includes K-8)
_ 4 Middle/Junior higtheols

3 High schools
0 K-12 schools

9 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[X] Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

11 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 51 41 92
1 52 35 87
2 53 51 104
3 43 62 105
4 56 36 92
5 51 46 97
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 306 271 577

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

12 % Asian

0 % American Ind@amlaska Native

16 % Black or African American

55 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

14 % White
3 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 8%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

21

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 23

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

44

(4) Total number of students in the schoo
of October 1

as g1

(5) Total transferred students in row (3)
divided by total students in row (4)

0.076

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school29 %
168 Total number ELL
Number of non-English languages represented: 12
Specify non-English languages: Spanish, Hindi, adalam, Urdu, Bengali, Sinhalese, Nepalese,
Gurjarati, Creole, Russian, Chinese, Italian

8. Students eligible for free/reduced-priced meals:68 %

Total number students who qualify: _ 394

If this method is not an accurate estimate of #gnregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 5 %

31 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

4 Autism 0 Orthopedic Impairment

0 Deafness 8 Other Health Impaired

0 Deaf-Blindness 11 Specific Learning Disability

1 Emotional Disturbance 5 Speech or Languagaiment

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 2 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 26

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 17

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 22:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 96% 96% 96% 95% 95%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.

Page 6 of 31



PART Il - SUMMARY

Overview: Jefferson Science Magnet School is addeBnentary school located in Norwalk, CT thatdive
by its motto, “We Help Each Other.” What makedelson particularly “special” is its demographic
diversity with 71% of the students coming from Hisjt and African American families, as well as its
socioeconomic diversity with 68% eligible for fraad reduced lunch. In addition, the 28 teachedslah
administrators are committed to building a webad#demic excellence and support around the school’s
science magnet theme of experiential and inquisetdearning.

Moreover, what sets Jefferson apart over the Ight gears is its tireless capacity to close tHaexement

gap. Our educational philosophy of inquiry-bassathing and learning and high standards for aktteer
with our culture of collaboration and innovatiomvie allowed us to exceed district expectationssasthin
the academic growth of our Hispanic, African Aman@and economically disadvantaged students over
time.

Jefferson’s history and geography also directlgiinf its success. Eight years ago, as a resultltact-
wide effort to address racial imbalance at the elaiary level, Jefferson transitioned to a scienagmat
school. As a result of this change, students nastigipate in a myriad of science-based experietitas
are rarely offered to children of this age. Inl@bbration with Norwalk’'s Maritime Aquarium and $feng
Stones Museum for Children, the program combinggasious and engaging science-based curriculum
scaffolded with hands-on experiences that levetiagiéocal resources of our Long Island Sound shazel
community. Jefferson children not only learn tt@ntent area for their grade level, but also tHege and
career skills of critical thinking and problem saly for life-long learning success.

In terms of the magnet selection process, all stisdeho reside in the Jefferson designated attexedarea
attend the school. In addition, each year a smatiber of students from outside the attendanceaaeea
allowed to enroll in any of the available slotseath grade level through a district-level lottergqess.
Since its inception, the demand for our magnet @oghas exceeded our availability.

Over the years, Jefferson has received recogriions successes. For example, in 2008, the [Rine
Foundation identified Jefferson as third place wmin its Fairfield County Academic Gain Award. €rh
again in 2009, Jefferson was identified as the fitace winner in the Fairfield County Academic Gai
Award.

Additionally, ConnCAN (CT Coalition for AchievemeNow) named Jefferson a success story for the
2009-10 and 2010-11 school years for making gteigies towards closing the achievement gap. The
school also placed first in African American studeerformance in their ConnCAN Top 10 Rankings for
2011-12. These recognitions have provided the ppity to offer professional development to other
schools and to host site visits for teachers frémeiodistricts to observe our unique program.

Each school in Norwalk is committed to implementihg district mission “To create a student-focused
culture that motivates, challenges and supportsyemdividual student to his or her highest potefitin a
way that best suits the culture of its communilgfferson fulfills this mission by applying a statie
focused culture through its inquiry-based teaclaind learning to meet the individual needs of eaxch a
every child. And our vision for every child to mgtion into middle school fully prepared to reduis/her
highest potential is aligned with the district visj “All students will graduate prepared to redubirt
highest potential for college, career and life-lsngcess in a globally competitive society.”

Implementing this mission/vision in a demograpHicahd socioeconomically diverse community comes
with its challenges as well as its opportuniti©ne challenge is ensuring that the individual negasach
and every child are met on a daily basis. To ¢nat, Jefferson teachers believe in experientiahieg and
are committed to science as the foundation of cagram. They actively participate in weekly graelee|
meetings to ensure each child is challenged anddalata to identify and capitalize on each stuslent
strength. They avail themselves of every oppotyuni reach out within the school walls and beytmd
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their students’ families in support of the schoaltto, “We Help Each Other,” with programs such ewW
to Read with Your Child” and monthly "Healthy LigjrEvenings.”

One of the special features of Jefferson is theBHS Process that focuses on the social/emotional
development of each child. TRIBES integrates $amals into academic lessons throughout the day,
teaching students how to work together and devedgghool-wide climate of trust and collaboratidin.
provides staff and families with a universal langgidor what is expected of them throughout the grad
levels. TRIBES, together with a unique sequenadad¥ science-based academic programming withtgues
lecturers and field trips, gives our students thiétg to experience social, behavioral and acadesniccess.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

Connecticut’'s accountability system uses an indexeswhich is a composite of multiple data poiiitsis
allows the State to assess and compare schoolparfice across more than one tested grade, subject o
performance level. To calculate an index, a studeahievement level in each subject on the Comnect
Mastery Test (CMT) is converted to an index score.

The Standard CMT has five achievement levels, gaiththeir own index score. Advanced (level 5) and
Goal (level 4) have an index score of 100; Proficigevel 3) has an index score of 67; Basic (I&)ednd
Below Basic (level 1) have index scores of 33 ane§pectively.

A Student Individual Performance Index (Studenj IRalculated by averaging all of a given stutgent
valid and non-excluded subject index scores. Fange, a 3rd grade student who attains the Praticie
level in math, Goal level in reading, and Advant®aal in writing would have a Student IPI of 83%(j.67 +
100 + 100)/3= 89).

A School Performance Index (SPI) is calculatedymraging all of a given school’s valid and non-exigd
Student IPIs. The overall School Performance IN@&) is used for school classification on bothestéde
and locally.

Jefferson achieved an SPI of 81.8 exceeding ite &eget of 79.5 for the 2013-14 school year w&ithss
than 10 SPI points gap for African American, Hispaand Free & Reduced Lunch groups. Jefferson also
exceeded the state’s participation goal rate of 98 99% of the students participating. As a lesu
Jefferson received a rating of “Progressing,” whi@s only awarded to 235 out of 820 elementary and
middle schools across the state.

On the district level, Jefferson effectively uses inClass Reading 3D early literacy benchmark apsers
three times a year. This assessment includesIBIELLS and the Test of Reading Comprehension (TRC).
On the DIBELS assessment, we increased the nunil#édrican-American students reading at or above
benchmark by 12% and Hispanic students by 9%, coedda only 5% for White students. On the TRC
assessment, we increased the number of African-ikarestudents reading at proficient or above by 21%
and Hispanic students by 12%, compared to only ai%\fhite students.

At the school and classroom level, we use commondtive assessment data in 3rd, 4th and 5th grades.
Each teacher is expected to measure and ensuerttisuous growth of every student. Instructiceaims
meet weekly to analyze data at all levels (schdaksroom, grade level, subgroup and individualest
level) to identify strengths and weaknesses, dapitg on what students can do well, and pushiregrtho

do better.

In terms of weaknesses and gaps, in our data tesetimgs we noted that English Language Learners
(ELLs) in all grades have not kept pace with otdsgroups. There has not been sufficient grow#ithrer
the cohort data for ELL children moving from 3rdSih grades nor in individual grade annual perfaroea
levels. To address this issue, the ELL teachédrjeul the school data team. Other interventionibhve
explored, including training and implementatioraddcientifically research-based model such as £.1.0
(Sheltered Instructional Observation Protocol)upport ELL students in the classroom, clusterind. EL
students in each grade with more ‘push in’ timerfigpecialists, and hiring paraprofessionals spdifi
trained to work with these children.

Another discovery was made in our analysis of cotlata results from 2008-09 and 2009-10. We ndt&ce
persistent ‘fourth grade dip’ typified by a stropgrformance in 3rd grade math and reading folloled
decline in 4th grade. Several strategies weredmphted to address this cross-grade trend including
looping 3rd grade teachers to 4th grade, changiadeglevel assignments, implementing more crosdegra
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articulation with ongoing opportunities for peeiaching, and assisting these grade level teamsdaith
analysis. These efforts are now resulting in stgadgress between 3rd and 4th grade for our staden

Another trend that we noticed in our data analy&is that many students were mastering three or four
reading comprehension strands, but not achieviadptbal’ level because they were not masteringXR®
(Degrees of Reading Power) portion of the CMT. aAssult, the staff participated in professional
development that emphasized using context cludstermine meaning of new vocabulary. Once again,
these efforts were successful and reading achiavieimeroved.

2. Using Assessment Results:

Jefferson’s grade level data teams meet weeklycantinually analyze assessment results. The pssgre
monitoring data from the DIBELS and TRC early litey assessment are used to organize and implement
our multi-tiered model of flexible targeted intention.

We have also created our own common formative ass®#s (CFAs), which are quick ‘dipsticks’ based on
specific grade level expectations. The CFAs are byeour teachers to efficiently and effectivelgiie
instruction on identified needs. In addition, teamse the CFA data to organize each grade-leveekimall
groups with similar needs. These targeted groaps h student-to-teacher ratio of 10 to 1. Forlene a
day, every grade regroups into what we call “Doubdse” literacy. What's unique about this is tee¢ry
child, from those well below to those well abovadg level expectations, participates in reading
intervention and enrichment as needed. At the érdch four to six week cycle, teams meet to examin
student growth, share effective teaching practiaed,reorganize as necessary for the next learning
objectives. This model is data-based, flexible eaul vary based on student need.

We believe our “Double Dose” has significantly agmited to our success. For example, Kindergarten
students who need to increase phonological awasesk@ts are placed in a group working on rhyming,
while others whose decoding skills are emergingraggoups targeting changing patterns, self-ceimge
or retelling. Then third grade students with decgdssues might be with a teacher working on using
context to determine unknown words, and others siitbnger skills will be in groups working on
summarization, inferencing, or fluency.

Our “Double Dose” instructional model for literameets the individual differentiated needs of eauh a
every child. For students who have mastered @atibes on the grade level assessment, it ses/es a
enrichment. For those who have not, the extra tinused to implement progress monitoring stratefgie
remediation. Additionally, more than one adultrkgowith each child throughout the year. Special
Education, ESOL, and Bilingual teachers, along with-certified staff, all serve as resources fargv
child. We also recruit retired and newly certiftedichers to ensure our students receive instrufrtion,
regardless of context, high quality educators.sHtlows for a variety of individual instructionalacher
styles, as well as gives more adults the oppostdaitveigh in on each student’s progress. Teacheos
benefit from collectively leveraging their expegtiand learning from each other.

At Jefferson, we view parents as active participaand that includes assessment practices. Assaissme
results are shared regularly with parents in Novenndarch and June progress reports, and at the two
annual parent/teacher conferences. Our teachénsamaclose communication with families via eneild
phone calls. When concerns arise, parents arkedptilata are used to chart progress, and, ifssacg,
guide referral for additional services, i.e., spkeducation or ELL.

3. Sharing Lessons Learned:

Sharing the instructional practices that have teduh the most student growth is an ongoing paouo
school’s culture. Staff members are involved vpithsenting many of our program components to a eumb
of audiences. Nationally, we presented our worgcience at the National Science Teachers’ Assoupiat
Convention. Statewide, Jefferson helped designpagsent our program to other teachers, adminisgat

as well as boards of education as part of the retog received from the Lone Pine Foundation.
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As mentioned earlier, in 2008 and 2009 Jeffersos iaognized by the Lone Pine Foundation for a
Fairfield County Academic Gain Award. Then agair2009, Jefferson was identified as the first place
winner in the Fairfield County Academic Gain Award-his together with ConnCAN (CT Coalition for
Achievement Now) naming Jefferson for making geeetles towards closing the achievement gap, has
provided the opportunity to offer professional depenent to other schools and to host site visits fo
teachers from other districts to observe our ungiegram. Since 2010, the attendance for thissgsabnal
development opportunity increases steadily each yea

Locally, teachers and administrators from otheniddk Public Schools, as well as neighboring
communities, meet with our teachers at Jeffersivand data teams, observe our ‘Double Dose’ prognam
action and receive ongoing support. A range ot®gare presented from targeted flexible regrouping
leadership characteristics and organizational &tres to support focused instruction, to working
collaboratively with community partners. Thesetpears include Stepping Stones Museum for Children,
The Maritime Aquarium, General Electric Corporati®epperidge Farms, Norwalk Hospital, and the
Health Department of the City of Norwalk. Our teeacs will also work off site to support other teashin
other schools as they implement pieces of our pragas part of their school improvement plans.

On the district level, Jefferson administrators tmeenthly with colleagues to share issues and et
relevant to the elementary programs. In additlefferson teachers participate on district wide mittees,
work with their peers and instructional specialmtditeracy and mathematics steering committdeses
their expertise and bring new learning back toe¥stin for sharing with their colleagues. Shariragpce
and learning within the school is a key esseniedgof our “We Help Each Other” culture.

4. Engaging Families and Community:

Jefferson uses numerous strategies to successhighlge its community and families ranging from
academic to social, and offered at a variety oéfito give access to working parents, and include
babysitting, translation, food, and materials. &mmple:

» Each classroom has a website accessible througfidtniet’'s homepage.

* Monthly calendars and classroom newsletters areheene with suggestions for strategies to
extend and support learning at home.

» Teachers, resource staff, and administrators reactegularly to share concerns, progress, and
good news. All notices are translated into Spanish

Additionally, we recognize health and safety conseimcluding nutrition, as primary risk factors
for families in poverty. As a result, communityrreerships offer enrichment activities resources
for our families. For example:

* Pepperidge Farms, Norwalk Hospital, and the Citijofwalk Health Department all work with
Jefferson students in grades two through five io@going effort to decrease childhood obesity.
Project L.E.A.N. is focused on having children ne&mllearn on a daily basis through a free
program offering healthy breakfasts, daily befarkeol Boot Camp, weekly classroom instruction
about healthy living from a certified nutritionigtdividual nutritional counseling, and monthly
parent education events. Research based datalie@einter for Disease Control and Prevention
show our students are healthier and have more laumel about health and nutrition than those who
do not participate in this type of program.

» Jefferson was the first school in Norwalk to brirge dental care to our students through Norwalk
Smiles, a program offering mobile dental care.

» Children who are food-insecure participate in thddy “Backpack Program” offered by the
Connecticut Food Bank providing healthy weekendlmea

» Wrap-around child care is available on site throagh.H.l.E.V.E., an independent service
provider, from 7: 00 a.m. until 6:00 p.m. dailyarrilies are assured of safe and stable care while
parents are working.
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We offer many more traditional events designecdhtolve parents. Annual workshops to help
parents understand standardized testing are offeretiudents in grades three through five. Early
Literacy Workshops for parents in the primary gsadad family Math and Science evenings are
always well attended.

These examples clearly show the utilization of dieecommunity and school resources working
together and leading to academic success. Beimjnated for this Blue Ribbon award sends a
strong message to the community that collaboratidg makes a difference for students and
families.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The curriculum at Jefferson Science Magnet Sctoobmpletely aligned with both the State of Conicatt
and now the Common Core State Standards (CCS&nfyglish Language Arts and Mathematics. In
addition, our magnet theme forms the foundatiorofarK-5 instructional focus on experiential anduiry-
based science. In Reading Language Arts, our ¢esene well trained and supported in the Readers
Workshop practices as designed by Teachers’ Coll&gadents are instructed daily using this mode¢hée
homeroom setting. Guided and independent readangipe is supported with an abundance of leveled
materials, much of which parallel the CCSS goalstm -fiction. Thus students are taught at gtedel
expectations while practicing these skills andeasing their fluency with reading materials atrtiogin
level. In a second block of English Language Atitse is dedicated daily to our ‘Double Dose’ taegk
flexible grouping program, as previously described.

Mathematics instruction is also aligned with Comn@mre State Standards. The goal of creating
mathematical thinkers and problem solvers is ats®t on an inquiry approach, while also maintaiaing
focus on the basic math skills that all studentdneThis is helpful to our large population of Esiy
Language Learners for whom math is a relative afstrength because they have developed their math
concepts through their previous educational expees. Differentiation and flexibility are builttmour
math instruction, again allowing students to reeenstruction at another grade level when necessary

The Social Studies and Science curricula are iatedrinto the classroom work throughout the wedét
only do the students learn specific content stadslar each area, but they also focus on applyiading
skills and competencies to the content areas asreelgpy the CCSS in English Language Arts.

With respect to Science, instruction is focusedhencontent as outlined by the CCSS at each geagé |
Many off-site experiences that are different frdva thore commonly described ‘field trips’ complement
this work. Teachers prepare students to gatharidatdvance of the off-site experience and theapfuly
the data they gathered as a means of extendingd¢hening when they return. In addition, studesigt
Jefferson’s Science Lab every week where our seigacher utilizes content specific classroom
instruction, along with data gathered from thesfé trips, to involve students in the inquiry pees. The
overall goal is not only to deepen our studentglaratanding of science and how it is linked to liéal but
also transfer the processes of investigation aaldl@m solving to other academic areas.

Our Physical Education program has the benefiutdide supports designed to foster healthy livind a
nutrition. Project L.E.A.N. teaches all grade tihoough five students and their families whategded to
grow up healthy and be ready to learn each daydedts also have the opportunity to experiendy dai
increased physical activity in a before-school BGamp.

Our art and music teachers integrate their disegslinto various grade level projects that celebitzs
diversity of our community. The music teacher prés two annual concerts where children’s vocal and
instrumental skills are highlighted, and works wgtlade level teams to organize smaller monthly
performances. Artis showcased throughout thellmgjlon an ongoing basis, at the end of the yeanin
All School Art Show, and at the annual City Wide Show. We also have an art exchange with a sister
school in Central America that gives our students@portunity to interact with art in another cutu

Last but not least, Technology is integrated irgoheclassroom as a natural part of the grade kvel’
instruction. It can range from utilizing speciiiRad applications focused on a particular studeitte
seamless use of SMART Boards that are used ina@assroom to motivate and engage full classrooms of
students in learning. In addition, technology &mtdrnet utilization are essential parts of ouring and
problem solving approach, particularly when stugdeme researching questions or framing problems.
Finally grade 5 utilizes the “E Pal” program matahour students with ‘electronic mentors’/General
Electric employees, who in turn share the expedariavorking in remote areas other than Norwalk.
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2. Reading/English:

The Reader’s and Writer's Workshop model is Jefiie'sscore literacy program because it incorporttes
high level of differentiation that our student pgiion needs. This instructional model provides th
structured, balanced literacy approach that accasates all learners. This is particularly impottiam our
older students who are still in the process ofrlieay English, and may have an inconsistent backgtau
educational experiences. For example, for a §fide student who has not mastered the foundations
reading, the Workshop Model provides the time anatture for interventions that ensure student ginow
and success.

Within the Workshop model, students receive diesicit instruction framed by CCSS expectatioAs.
model of scaffolding, with gradual release of rasgbility, allows the time to apply their skills work in
groups, pairs and independently. During this titeachers work with small skills groups around encmn
instructional need, one on one for individual aitem or conferencing with individuals to assesfisknd
guide progress. In all cases, the teacher is wiadiinstruction to fit individual student needs,
differentiating instruction by re-teaching, or piding enrichment. Assessment data (DIBELS Dynamic
Indictors of Basic Early Literacy Skills, TRC Readiand Comprehension, DRA2 Developmental Reading
Assessment 2nd edition, daily conferencing notes)aed to target intervention or enrichment fahea
child.

From kindergarten through grade 5, daily readirsgruction includes interactive read alouds, shareti
independent reading, vocabulary and word studyr{ipimic awareness, spelling, etc.). Our emphasis on
independent reading is especially important becenssgy of our students come from non-English spepkin
families with few reading resources at home. Albor classrooms have well-stocked reading libsavigh
materials at varied levels of difficulty in ficticas well as non-fiction genres to meet the difféeaded needs
of each student.

As mentioned earlier our additional hour (‘Doubled®’) of reading every day is dedicated to targeted
flexible regrouping with an adult-to-student ratiiol:10 with ELL, special education teachers, aod n
certified instructional staff all participating.agh instructor works with both individual and grew
students and meets regularly to discuss succesdeshallenges in an effort to help each other bette
determine the individual reading needs of the sitgleWe believe that this combination of in-class
instruction and daily targeted regrouping has douated to our ability to improve reading outcomes a
make serious gains on closing the achievementaaglirge number of our students, especially those
our subgroups who are achieving at high levels.

3. Mathematics:

Norwalk Public Schools moved to the CCSS-alignedNtdh program in 2010. While Jefferson teachers
focus on creating mathematical thinkers and reaifoy basic skills, they have had to make major
modifications and adjustments to this spiralinggoam for the many students at each grade leveldidho
not have the prerequisite skills.

In an effort to ensure that all students succeghlignnew program, teachers are supplementing with
additional instructional strategies to accommodatéde range of student needs. These strategias fn
both the utilization of manipulatives and the catioms to real life experiences whenever possiblée
program includes a strong online component fordeskesign, assessment, and progress monitoring, and
empowers our teachers to assign extra help orlenént in the form of math games or activities taitbto
individual student needs.

Similar to reading instruction at Jefferson, teashese up-to-date student data to determine evéid/s
mathematical needs, and then modify instructioekjyito ensure that they are either supported or
challenged. Upon reflection, it is our strongidiethat our focus on the use of data to guideimoovative
language arts program has had a ‘spillover eftbetf has positively impacted our mathematics paréorce
as well. Initially, we saw this with grades twadathree, the first two instructional data teamsolbout our
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‘Double Dose’ model of reading instruction. Asdbhdeachers became comfortable with using assessmen
to design targeted flexible grouping, share practmd look at student work in reading, we sawlgartd
dramatic increases in math performance on starmatdesting beginning in grade three. This irseda
internal capacity to use data to drive instructiontinued to grow as teachers looped with thedlestis to

the next grade.

As a result of our approach to math instructioilization of resources, solid instructional praes¢cand our
teachers’ skill in using data to drive instructiore have seen since 2010 an overall 30% increabein
number of our students scoring at or above godgherConnecticut Mastery Test in math. Thisis in
comparison to the district’s overall increase d¥l7These gains are all the more impressive whetakes
into account the challenges faced by our population

4. Additional Curriculum Area:

a)

The unique features of Jefferson’s science themagparent throughout the building - from hydropeni
and fish in the hallways to outdoor edible gard#esigned and built by community members to weather
stations and bird houses. Science instructioppsaached in many ways: in the classroom, in igid,f
and in the science lab. Students work in a destgluence that teaches content, provides scierggiest
with a purpose, and then integrates these two in@uiry-based manner that prepares them to bdemob
solvers. They learn to investigate, apply thearténg in other areas and become lifelong learn8smany
of our program components, specifically our ofé ®kperiences, are rarely offered to elementadesiis.

» From coastal explorations off Long Island Sountlorwalk to similar experiences in New London,
CT, students gather data and process it in vani@ys.

» Students regularly participate in inter-coastallesgtions in all grades, learn specific sciencegoa
and synthesize common elements from each of them.

* Our primary grades have school-based and fieldrexpees off site at Stepping Stones Museum for
Children.

» All grades have school-based and field experieat@&he Maritime Aquarium of Norwalk.
Instruction by educators from these two primarytqens is woven throughout every child’s school
experience.

*  Our third grade participates in the Sound Wateogiam in Stamford, CT.

» Fourth grade students take an overnight trip toAtery Point Campus of The University of CT in
Groton.

» Our fifth graders spend a week each fall at Nasu@assroom learning about their environment and
building background knowledge. They also explbee€T Science Center in Hartford each spring.

These are the types of background knowledge-bugjldkperiences that are especially important tdhaac
community with a poverty rate such as ours. Theg gur students the opportunity to regularly ipate

in learning experiences that children from our maxteantaged surrounding communities have on aaegul
basis. Our teachers take these new shared expesigary seriously, and use them to support maoyiof
instructional goals in reading, writing and mathgl éie them to new learning.

b)

Another unique feature of Jefferson’s programssitmmer program for incoming kindergartners aed th
families. For the past six years, our own expeeerkindergarten and first grade teachers andtastss
provide this half-day, four-week program focusimgkindergarten readiness skills in both literacg an
numeracy. Important aspects of the program asarerg a smooth transition for students and fasyilees
well as building the socialization skills that @@important to school success. As a result,eactters are
able to begin the district's kindergarten screef@agcepts of print, rhyming, letter and number
identification, etc.) during the summer, identifgtential problems, and commence intervention
immediately.
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Our kindergarten team believes that because af de¢hiled knowledge of students' strengths, wesdas
and interests prior to the opening of school intSmper, they can create well balanced classes] avoi
separation issues, and make the transition td ddylkindergarten earlier in the year. First tifamilies
are able to get to know the school and teacheiaglthre more quiet time of summer with only kindstgn
students present in the building. They are ableefyin true instruction earlier in the year. Papition is
high, and families report satisfaction with thegmam. All of this has resulted in increased reggwriting
and numeracy growth for this grade level.

5. Instructional Methods:

All students at Jefferson experience a varietyl@gsroom instructional methods that maximize studen
learning. For example, our school-wide adoptiofiidbes creates a positive culture of self-disciglin
Tribes is a democratic group process designedvelale a positive environment and promote human
growth and learning through community building.the classroom, Tribes are formed sociometrically t
distribute boys, girls, students of high and lowepacceptance, and those with heterogeneous eduiliti
Unlike many cooperative learning approaches, Tritag together over a long period of time. By
establishment of a caring environment, it proviskescture for positive interaction for working gpsy for
both students and adults. We have found thataepof being included and valued by peers motw/ate
both students and adults to be active participaritseir own learning.

Overall teachers use all kinds of instructional moels to motivate student learning. Manipulatives,
technology, high interest text, are all designedrtoourage children to move towards higher levels o
learning each day.

Then the various means of differentiating instruttihrough the analysis of student work in all eomt
areas individualizes learning to meet the need=oh child. Work samples, formal and informal
assessments, including CFAs, and anecdotal reaoedssed to inform and drive instruction. Whilesia
challenge to quickly assess a student’s strengithsv@aknesses, capitalizing on what they do wejagas
them and moves them on to higher standards of rodioreover, as all students experience new lagrni
they are provided with the time and materials gicpice this skill at their own learning level arel b
successful. Teachers have made a significant comeant to technology integration through the use of
SMART Boards and iPads for engaging students ihetieing process, streaming video, and other
publishing resources. Even kindergarten and goadestudents are adept at doing word and numbir sor
and accessing resources on the SMART Board. UWsaimology as a child-centered learning tool hanbe
so successful, that it will continue as one offth@l points of our school-wide professional depetent
plan.

Instructional methods are only as effective asettgertise and commitment of the teachers. For the
Jefferson staff members, many of whom are Spapishksng, collaboration is central to what they derg
day. They embrace the belief that all children innesprepared for 21st century learning. And salgr
level teams meet weekly after school to plan togretiBridging meetings are conducted in both Jumik a
September for vertical articulation and sharingical information about individual regular and siaéc
education students. They loop with their studenthe upper grades as a means of continuing td bui
their students’ strengths over two years. Everystiecused on ensuring that each and every child
continues to grow and learn throughout their yaadefferson.

6. Professional Development:

Jefferson’s professional development approachisiléi-faceted combination of formal presentationd a
conferences from experts in the field to job-emlsebicbllegial coaching and support. All of these
approaches are grounded in scientifically resebeded instruction (SRBI) tailored to the needsusf o
diverse population.

With respect to formal presentations, two key theare science/inquiry and language arts instruction
Teachers attended “The School for Exploration awggiry” located at the CT Science Center in Hadfor
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Teams of teachers also attended the annual TeaClutlesge week long Summer Institute to fine-tuheit
Readers and Writers Workshop model of instructidfe also combine these with data analysis traiasg
means of connecting teachers’ new learning tortipact they are having on student outcomes.

Thus analyzing student data is key to determinimgpoofessional development needs. In 2006, the
percentage of students performing at or aboveigoatiting as measured by the Connecticut MastesgtT
was below the district average. This promptedsta# to explore different writing programs. Empnmg
Writers was selected; teachers were trained tahgsaew materials and to observe/support each other
during this transition. The professional developteffort has made a tremendous impact on our stade
writing performance. Our 3rd grade CMT resultsviiting from 2006 to 2013 increased 22%, as opposed
to a 2% increase across the district. In 4thgnaudting, there was a 58% increase vs. 16% atligtect
level, and 15% increase in 5th grade vs. 3% fdridis

Job-embedded professional development is wovenwihtd teachers do every day. The daily schedule is
designed so that instructional data teams can foe660 to 120 minutes a week. Each meeting cae bhav
different theme, but all are focused on discussingent performance and sharing successful practice
Additionally, once a practice is shared in gradeleneetings, teachers are encouraged to obsecheaed
share feedback. These job-embedded opportunites epnstant source of learning for our staff.

We even have teachers participating in voluntargoimg book clubs. One of these groups studying
Michael Schmoker led to our adoption of the WorlgsMbdel and another on a Robert Marzano book
resulted in increasing teacher capacity for mastrirction. These self-directed professional devakemt
opportunities, together with formal presentationd ppb-embedded collegial learning, all contribuat¢he
overall improvement in student achievement at deffe

7. School Leadership

The philosophy at Jefferson is one of shared leshgethat actively develops teacher leaders, empowe
them to identify areas of interest or expertis@, @amplements changes based on their guidance gudl it
is a safe environment where relationships are basddist. Teachers know it is safe to try, tbdiaid to
adjust. They understand that as they learn, éxgertise positively impacts their own students/all as
those in other classrooms.

Since 2012, the leadership structure includes timeipal and a half-time Assistant Principal. &rthere
are no literacy or math coaches in the buildinffedsgon has an internal leadership team with
representatives from each grade level that meeatklweo discuss and address all areas of schaol Tihis
team’s impact is invaluable from managerial lev&didions, such as school safety, to developintesfies
to address the achievement gap.

Much of Jefferson’s success can be traced to @esishade by this teacher leadership team. Teacher
feedback and common sense adjustments made hgdhishave consistently proven to be invaluablee On
example is the conscious decision to align secoadeginstruction with third grade expectationsudsnts

in grade three, a testing year, are now bettergpeebfor the CMT assessments. This group is justher
example of Jefferson’s school motto, “We Help E@ther,” and the shared belief that all children can
learn.

Our school has accomplished many great thingshieuptimary force behind our success is the shared
leadership philosophy of the certified and nonitied staff. These are the Jefferson people whikwo
together on a daily basis to push students to laadreach their highest potential. The princgral
assistant principal are an established team theksabosely, shares responsibility for manage memd,
serves as instructional leaders. They createrthieomment and sustain the structures that all@aghers to
meet, plan, share, and grow together as teachdgreaThey maintain an open door policy with easyess
for students, staff, parents and community memfsens morning bus duty to informal parking lot
discussions at the end of the day.
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Certainly Jefferson’s administrators know how tpgart various instructional methods and recruitheas
who can implement them. But ultimately it is Jedten’s staff that ensures all students learn. W\ithheir
hard work, dedication, professionalism and mostartgntly their willingness to take risk, none of ou
success would be possible.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3
Publisher:

Test: Connecticut Mastery Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus
Advanced

86

92

88

91

91

% Goal and Advanced

70

82

60

76

81

Number of students tested

87

90

98

76

74

Percent of total students testd

d 100

98

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus
Advanced

80

90

85

91

85

% Goal and Advanced

63

75

54

71

77

Number of students tested

46

59

71

44

26

2. Students receiving Special
Education

% Proficient plus Goal plus
Advanced

100

50

100

100

% Goal and Advanced

50

50

50

o

100

Number of students tested

3. English Language Learner
Students

% Proficient plus Goal plus
Advanced

71

57

77

75

69

% Goal and Advanced

43

29

41

63

63

Number of students tested

21

14

17

16

4. Hispanic or Latino
Students

% Proficient plus Goal plus
Advanced

84

91

84

90

86

% Goal and Advanced

62

76

58

74

77

Number of students tested

37

46

45

38

35

5. African- American
Students

% Proficient plus Goal plus
Advanced

72

94

96

90

90

% Goal and Advanced

50

83

52

74

68

Number of students tested

18

18

27

19

19
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6. Asian Students

% Proficient plus Goal plus | 93 90 92 100 100
Advanced

% Goal and Advanced 86 a0 92 100 100
Number of students tested 14 10 12 3 6

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus | 100 94 85 93 100
Advanced

% Goal and Advanced 94 94 62 79 100
Number of students tested 16 16 13 14 12

10. Two or More Races
identified Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified AssessmesteSy (CMT MAS) is an alternate
assessment for students whose disability preclimas from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeassent is modified to make the assessment more
accessible and instructionally meaningful. Studentis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGQNEI MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mathiesa
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 4
Publisher:

Test: Connecticut Mastery Test

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus %
Advanced

93

89

91

76

79

% Goal and Advanced

84

67

78

46

56

Number of students tested

87

98

77

76

66

Percent of total students tests

d 98

100

100

100

99

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

4

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus %
Advanced

92

84

87

56

74

% Goal and Advanced

79

61

75

29

54

Number of students tested

63

69

47

34

35

2. Students receiving Special
Education

% Proficient plus Goal plus %
Advanced

100

67

100

43

25

% Goal and Advanced

100

o

14

o

Number of students tested

D

3. English Language Learner
Students

% Proficient plus Goal plus %
Advanced

70

60

13

50

% Goal and Advanced

30

20

o

13

Number of students tested

10

16

4. Hispanic or Latino
Students

% Proficient plus Goal plus %
Advanced

88

91

91

69

81

% Goal and Advanced

75

68

76

28

54

Number of students tested

48

44

42

36

37

5. African- American
Students

% Proficient plus Goal plus %
Advanced

100

86

94

70

63

% Goal and Advanced

88

61

83

50

50

Number of students tested

16

28

18

20

16

6. Asian Students

% Proficient plus Goal plus %

100

100

100

83

80
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Advanced

% Goal and Advanced 100 90 100 83 60

Number of students tested 9 10 4 6 5

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus %4 100 85 82 100 100
Advanced

% Goal and Advanced 100 62 73 70 75
Number of students tested 13 13 11 13 8

10. Two or More Races
identified Students

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus %
Advanced

% Goal and Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified Assessmestey (CMT MAS) is an alternate
assessment for students whose disability preclindss from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeasment is modified to make the assessment more
accessible and instructionally meaningful. Studevitis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGN& MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mattiesa
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 5
Publisher:

Test: Connecticut Mastery Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus %
Advanced

76

86

82

78

75

% Goal plus Advanced

55

61

62

63

37

Number of students tested

93

76

71

68

75

Percent of total students tests

d 99

100

99

100

100

Number of students tested wi
alternative assessment

£5)

% of students tested with
alternative assessment

6

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus %
Advanced

68

84

75

81

70

% Goal plus Advanced

46

56

50

30

Number of students tested

66

55

48

46

2. Students receiving Special
Education

% Proficient plus Goal plus %
Advanced

100

100

% Goal plus Advanced

100

Number of students tested

3. English Language Learner
Students

% Proficient plus Goal plus %
Advanced

71

25

31

50

% Goal plus Advanced

57

Number of students tested

13

14

4. Hispanic or Latino
Students

% Proficient plus Goal plus %
Advanced

73

76

80

76

% Goal plus Advanced

55

58

55

60

41

Number of students tested

44

43

38

35

37

5. African- American
Students

% Proficient plus Goal plus %
Advanced

73

90

84

65

59

% Goal plus Advanced

42

63

58

65

14

Number of students tested

26

19

19

17

22

6. Asian Students

% Proficient plus Goal plus %

100

100

88

86

100
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Advanced

% Goal plus Advanced 80 100 75 86 75

Number of students tested 10 2 8 7 4

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus %4 80 73 100 89 92
Advanced

% Goal plus Advanced 60 64 100 56 59
Number of students tested 13 13 11 13 8

10. Two or More Races
identified Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified Assessmestey (CMT MAS) is an alternate
assessment for students whose disability preclindss from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeasment is modified to make the assessment more
accessible and instructionally meaningful. Studevitis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGN& MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mattiesa
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3
Publisher:

Test: Connecticut Mastery Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus
Advanced

72

81

69

72

76

% Goal and Advanced

55

69

53

50

54

Number of students tested

86

89

99

76

74

Percent of total students tests

d 100

97

100

100

100

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus
Advanced

60

74

63

57

69

% Goal and Advanced

44

62

44

39

35

Number of students tested

45

68

71

44

26

2. Students receiving Special
Education

% Proficient plus Goal plus
Advanced

50

% Goal and Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus Goal plus
Advanced

38

21

41

50

% Goal and Advanced

14

14

24

25

Number of students tested

21

14

17

16

4. Hispanic or Latino
Students

% Proficient plus Goal plus
Advanced

56

74

62

74

66

% Goal and Advanced

44

61

49

50

37

Number of students tested

36

46

45

38

35

5. African- American
Students

% Proficient plus Goal plus
Advanced

72

94

74

63

79

% Goal and Advanced

50

77

48

47

53

Number of students tested

18

14

27

19

19

6. Asian Students

% Proficient plus Goal plus

79

70

85

100

100
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Advanced

% Goal and Advanced 57 60 77 100 83

Number of students tested 14 10 13 3 6

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus | 100 94 70 79 84
Advanced

% Goal and Advanced 75 88 54 43 84
Number of students tested 16 16 13 14 12

10. Two or More Races
identified Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified Assessmestey (CMT MAS) is an alternate
assessment for students whose disability preclindss from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeasment is modified to make the assessment more
accessible and instructionally meaningful. Studevitis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGN& MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mattiesa
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 4
Publisher:

Test: Connecticut Mastery Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus
Advanced

87

79

76

57

59

% Goal and Advanced

72

58

53

39

42

Number of students tested

86

98

76

75

66

Percent of total students tests

d 98

100

100

100

100

Number of students tested wi
alternative assessment

§5)

% of students tested with
alternative assessment

5

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus
Advanced

84

72

70

33

47

% Goal and Advanced

68

50

44

18

31

Number of students tested

63

68

46

33

36

2. Students receiving Special
Education

% Proficient plus Goal plus
Advanced

100

33

17

% Goal and Advanced

Number of students tested

3. English Language Learner
Students

% Proficient plus Goal plus
Advanced

31

% Goal and Advanced

Number of students tested

16

4. Hispanic or Latino
Students

% Proficient plus Goal plus
Advanced

77

76

51

56

% Goal and Advanced

69

57

44

29

31

Number of students tested

48

44

41

35

36

5. African- American
Students

% Proficient plus Goal plus
Advanced

100

93

83

40

50

% Goal and Advanced

63

59

67

25

50

Number of students tested

48

44

41

35

36

6. Asian Students

% Proficient plus Goal plus

100

82

100

83

80
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Advanced

% Goal and Advanced 88 73 100 83 60

Number of students tested 16 27 18 20 16

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus | 100 77 73 85 78
Advanced

% Goal and Advanced 93 54 55 70 67
Number of students tested 13 13 11 13 9

10. Two or More Races
identified Students

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus
Advanced

% Goal and Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified Assessmestey (CMT MAS) is an alternate
assessment for students whose disability preclindss from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeasment is modified to make the assessment more
accessible and instructionally meaningful. Studevitis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGN& MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mattiesa
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 5
Publisher:

Test: Connecticut Mastery Test
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus Goal plus %
Advanced

81

69

63

59

62

% Goal plus Advanced

69

56

44

43

45

Number of students tested

93

75

71

68

73

Percent of total students tests

d 99

100

100

100

100

Number of students tested wi
alternative assessment

£5)

% of students tested with
alternative assessment

6

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus Goal plus %
Advanced

74

67

53

54

59

% Goal plus Advanced

61

56

26

35

39

Number of students tested

66

54

47

43

44

2. Students receiving Special
Education

% Proficient plus Goal plus %
Advanced

100

50

17

% Goal plus Advanced

50

Number of students tested

3. English Language Learner
Students

% Proficient plus Goal plus %
Advanced

57

31

% Goal plus Advanced

14

Number of students tested

13

13

4. Hispanic or Latino
Students

% Proficient plus Goal plus %
Advanced

75

67

58

54

67

% Goal plus Advanced

66

60

40

37

53

Number of students tested

44

42

38

35

36

5. African- American
Students

% Proficient plus Goal plus %
Advanced

81

68

58

53

38

% Goal plus Advanced

65

53

21

41

24

Number of students tested

26

19

19

17

21

6. Asian Students

% Proficient plus Goal plus %

90

100

75

86

75
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Advanced

% Goal plus Advanced 90 100 75 57 75

Number of students tested 10 2 8 7 4

7. American Indian or
Alaska Native Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

9. White Students

% Proficient plus Goal plus %4 100 82 100 67 84
Advanced

% Goal plus Advanced 70 46 100 56 50
Number of students tested 10 11 6 9 12

10. Two or More Races
identified Students

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus Goal plus %
Advanced

% Goal plus Advanced

Number of students tested

NOTES: The Connecticut Mastery Test Modified Assessmestey (CMT MAS) is an alternate
assessment for students whose disability preclindss from achieving grade-level proficiency on the
standard CMT, even when provided with accommodati@onsidered as a group, these students may
perform significantly better when the statewideeasment is modified to make the assessment more
accessible and instructionally meaningful. Studevitis disabilities who have an active individualedtion
program (IEP) may be selected to participate inGN& MAS through the planning and placement team
(PPT) process. The CMT MAS is designed to assestegevel curriculum standards. Students may be
assessed with the CMT MAS in reading and/or mattiesa
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